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Abstract: Triple coaching method is an integrated method consisting briefing (B), communication skill 
developing (C) and confidence building (C) which is intended for English business class at company in house 
training designed by Bright Institute training and consulting.  The goal of this innovation is to enrich vocabulary, 
improve four English skill competence (listening, reading, speaking and writing) as well as  build their 
confidence altogether for 40 hours (20 sessions) in a short time.  At the same time the learner will be aware of 
their grammatical mistake indirectly by preparing a speech beforehand.  Since this method has been employed 
and implemented at company in house training (language training), thus, the target audience can be likely either 
researchers or tutors or practitioners in order that there is a possibility for researchers to conduct future research 
to see the effectiveness of this method and for the tutors or practitioners, they can apply in their courses. As a 
part of teaching methodology innovation, triple 3 or BCC method should be applied  in an order where all 
learners prepare briefing topic already informed in an advance for about 20 minutes, continued by the material 
consisting all English skill and language components for about 60 - 80  minutes and the last step is confidence 
building for about 20 minutes. Confidence building is the third step which one or two participants select the topic 
list provided and present in a class. The feedback can be given during or after the session. This method will be 
likely adopted in general English classes or other context too by changing some materials appropriate with the 
learners’ need or curriculum. In addition, the list of topic for briefing and confidence building can be modified as 
needed. 
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Introduction 
Business English is one of the fields in English for specific purposes (ESP) whichis designed and taught 
for either professional people or students for a business career. Nowadays, business English is becoming one of 
its most widely spread components and rapidly growing field compared to other ESPs as well as one of the most 
important fields of study within ESP. According to Dudley-Evans and John (2000), English for specific 
purposes, which is related to specific disciplines, is designed to meet specific needs of the learner. ESP focuses 
on language skills; however, it may take place in specific teaching situations. Therefore, its methodology 
differentiates ESP from general English. The vocabulary and topics used in the world of business, finance and 
trade for communication skill such as telephoning, presentation, meetings, negotiations, correspondence and 
socializing are essential element for business communication skill. Since the overall aim of Business English 
course is to improve performance and competency of the learners, a lot of educational institutions or English 
instructors attempt to find the strategies or ways to meet the needs.  The need for tailored made courses to 
learner’s specific requirements asked for new ideas in the study of a language. This aim can be achieved 
successfully if the instructors or educational institutions find equilibrium between input and output of the 
learners. As Dudley Evans (1998) describes that the true ESP teacher or ESP Practitioner as needing to perform 
five different roles. These are 1) Teacher, 2) Collaborator, 3) Course designer and materials provider, 4) 
Researcher and 5) Evaluator. Thus, Bright Institute as ESP practitioner designs course and provide materials to 
meet the demand and the need of the learner as well as attempts a new method – triple coaching method to see 
the course effectiveness and learners’ satisfactory. Not only that, as Training and Consulting company, Bright 
Institute which focuses on business classes, also has the idea to find the equilibrium between input of learners: 
business workers, material (market leader textbook), and teaching methods  and output of learners: able to 
perform and increase English competency in term of business context. The applied teaching method is Triple 
Coaching Method that has synergized with market leader textbook as a product of innovation used for more than 
five years in teaching business classes. The aim of this method is to build confidence, enrich vocabulary and 
improve English skill and component at the same time. Language practitioners divide business English learners 
into two categories: (a) Job-experienced language learners who work in companies or other business instructions, 
and (b) pre-experienced (low-experienced) language learners from universities, colleges or trade and commerce 
schools who study business courses (Ellis, 2000).This paper reviews the practices in the teaching of Business 
English to the first group – which the methods and activities that will be discussed in this paper are the results of 
our observation and experience of teaching business English to adult learners who work in companies. This 
paper presents the effective strategies and practical ways that can be incorporated in business English classrooms 
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aiming to develop the knowledge of English language teaching as a second or foreign language, particularly in 
term of business English class for in house training. The method is organized around aTriple coaching method -
an integrated method which each of it has different purpose, activity and result as well. This method probably is 
not a kind of novelty or breakthrough either, however it has some distinguishes compared to other common 
methods and provide different nuance.  
Concept of ESP and business English 
As with most disciplines in human activity, ESP was a phenomenon grown out of a number of 
converging trends of which we will mention three most important: 1) the expansion of demand for English to 
suit specific needs of a profession, 2) development in the field of linguistics (attention shifted from defining 
formal language features to discovering the ways in which language is used in real communication, causing the 
need for the development of English courses for specific learners) and 3) educational psychology (learner’s 
needs and interests have an influence on their motivation and effectiveness of their learning). (Milevica Bojovie:
2006).  In addition, Jack C Richard (2007) also stated that ESP approach to language teaching began as a 
response to a number of practical concerns: 
1) the need to prepare number of non-English background student for study at American and British 
universities from the 1950s
2) the need to prepare materials to teach students who had already mastered general English, but now needed 
English for use in employment, such as non-English background doctors, nurses, engineers, and scientists
3) the need for materials for people needing English for business purposes
4) the need to teach immigrant the language needed to deal with job situations
Dudley-Evans and St John define ESP by positing two criteria: absolute characteristics and variable 
characteristics, which are represented in Table 1. 
Table 1: absolute and variable characteristics of ESP 
Absolute Characteristics Variable Characteristics
ESP is defined to meet specific needs of the 
learners
ESP makes use of underlying methodology and 
activities of the discipline it serves
ESP is centered on the language appropriate to 
these activities in terms of grammar, lexis, 
register, study skills, discourse and genre.
ESP may be related to or designed for specific 
disciplines.
ESP may use, in specific teaching situations, a different 
methodology from that of General English
ESP is likely to be designed for adult learners, either at a 
tertiary level institution or in a professional work 
situation. It could, however, be for learners at secondary 
school level
ESP is generally designed for intermediate or advanced 
students.
Most ESP courses assume some basic knowledge of the 
language systems 
The definition Dudley-Evans offers is clearly influenced by that of Strevens (1988), although he has 
improved it substantially by removing the absolute characteristic that ESP is "in contrast with 'General English'" 
(Johns et al., 1991: 298), and has included more variable characteristics. The division of ESP into absolute and 
variable characteristics, in particular, is very helpful in resolving arguments about what is and is not ESP. From 
the definition, we can see that ESP can but is not necessarily concerned with a specific discipline, nor does it 
have to be aimed at a certain age group or ability range. ESP should be seen simple as an 'approach' to teaching, 
or what Dudley-Evans describes as an 'attitude of mind'. This is a similar conclusion to that made by Hutchinson 
et al. (1987:19) who state, "ESP is an approach to language teaching in which all decisions as to content and 
method are based on the learner's reason for learning". 
Johns and Dudley –Evans (1991) stated that business English is the careful research and design of 
pedagogical materials and activities for an identifiable group of adult learners within specific learning content.  
Strevens (1998) added that it is designed to meet specific need of the learner. According to Ellis and Johnson 
(1994, p. 3), Business English implies the“definition of a specific language corpus and emphasis on particular 
kinds of communication in a specific context”. In the context of this study, the materials developed were 
intended for a core module in business communication, called Practical Business and Information 
Communication, where the students at the polytechnic received instruction on skills such as letter writing, 
resume writing and interviewing for jobs, minutes writing and conducting meetings. What was expected by the 
students and the polytechnic was that at the end of this business communication course, the students would be 
equipped with skills to communicate effectively in English at their workplace. Due to time constraints,the focus 
of this study was limited to letter writing, namely, the writing of goodnews, bad news and persuasive letters.
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The application of Triple coaching method 
Triple coaching method (triple 3) is an integrated method that consists of briefing topics, 
communication skill developing and confidence building. This BCC method is designed by Bright Institute 
training and consulting institution after evaluating learners’ achievement in learning process. This forty-hour 
program has twenty (20) sessions including midterm and final test which duration per session is twohours. Each 
instructor must follow the method to see the learners’ achievement and to find out whether this method is able to 
achieve its objectives successfully or not. Here is the application of the method used in Business English 
classroom. 
Briefing Topics 
The first stage in teaching business English is that the instructor tells the topic they are going to discuss 
and share in a class aiming at asking all learners to take part in the topic discussed for about 20 minutes. Each 
participant must be encouraged to respond and give their point of view. This is a warming-up like activity to see 
participants’ readiness to start the lesson and to check their general English knowledge and competence in 
speaking directly. As it is stated by Thomlinson that learners must be ready to acquire the points being taught 
which readiness can be achieved by one of them is materials which ensure that learners have gained sufficient 
mastery over the developmental features of the previous stage before teaching a new one.By doing such a thing, 
each learner enables to share their life experience since the topics are general. Another thing is that to have 
effective teaching materials, learning needs to engage learners both affectively and cognitively as well as foster
learner autonomy  (Jack C Richard: 2002).  Since the topics are mostly about current and common issues
occurring in our life provided by the institution, the topics require active participation of other learners by giving 
responds, ideas and asking questions. It means learners use their affective and cognitive aspect in delivering 
ideas in this stage. In briefing stage, there are eighteen (18) topics and each topic has some guided questions to 
be considered, one of thetopic is about Credit cards: are you a credit card holder? do you find its benefit of 
having it? What’s your reason to hold it? do you think it prudent to withdraw cash using your credit card when 
you are in need? 
Communication skill developing 
This second stage is how participants learn vocabulary and terminology in a business context for 60-80 
minutes. In addition, they can improve their English skills – reading, listening, and speaking at the same time. 
The book which is used by Bright Institute is Market Leader by Bill Mascull. Market Leader is an extensive new 
business English course designed to bring the real world of international business into the language teaching 
classroom. It has been developed in association with the financial Times, one of the world’s leading sources of 
professional information, to ensure the maximum range and authenticity of business content. One of features of 
ESP courses is the use of authentic materials, that’s why using Market Leader text book is an important part in 
teaching business English to meet the needs. This is the main reason why Bright Institute employs this book as it 
is also mentioned by Thomlinson that “materials should expose the learners to language in authentic use. Beside 
that the book consists of essential element for business communication skill in the world of business, finance and 
trade for communication skill. Jack C Richard (2007) added that authentic materials have a positive effect on 
learner motivation because they are intrinsically more interesting and motivating than created materials, they 
provide cultural information about target culture, they provide exposure to real language, they relate more 
closely to learners’ needs and they support a more creative approach to teaching.In each unit, there is a typical 
activity consists of the following sections: (1) Starting up; (2) Vocabulary; (3) Discussion; (4) Reading; (5) 
Listening; (6) Language review; (7)Skills; and (8) Case study.
Confidence building 
The last stage is individual assignment that each learner must prepare the speech and write the topic 
provided. They will choose the topic they want to present beforehand. The next session, learner who gets the 
assignment will present the ideas and submit the paper to the instructor to be checked.  In this step, learner will 
practice their writing skill as well as speaking skill or speech in front of the class for about 5 minutes.  The other 
learners are encouraged to ask question and respond to the topic.  By doing such activity, learner will build up 
their confidence. As mentioned by Thomlinson (1998) about basic principles of second language acquisition 
relevant to the development of materials for the teaching of languages that “it is essential to attempt to build 
confidence through activities which try to ‘push’  learners slightly beyond their existing proficiency by engaging 
them in task which are stimulating, which are problematic but which are achievable too.” It is named confidence 
building due to the reason that learners become more imaginative, more creative and more analytical since they 
have to solve the problems by writing one of the topics provided by the instructor beforehand. In this last stage,
there are eighteen (18) topics that learners may select based on their knowledge and competence. Here are some 
examples as follows: 
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1) The governor of Jakarta should concern on ………... Learner must elaborate the problems faced in Jakarta, 
the causes and its solution. 
2) Our quality of life should be progressed, therefore we need to ………..
3) My recommended tourism place is ……  in this topic, learner must bring some colorful pictures or 
photographs to convince the others 
The topics provided are selected carefully by Bright Institute since the materials will bring impact to the 
learners’ curiosity, interest and attentions as mentioned by Thomlinson that material should achieve impact 
through (1) novelty e.g. unusual illustrations and activities; (2) variety; e.g. Using many different text types 
taken from many different types of sources;(3) attractive presentation; e.g. use of attractive colors, use 
photographs; and (4) appealing content, e.g. topics of interest to the target learners; topics which offer the 
possibility of learner something new; universal themes; and local references.The paper that learner submits is 
checked directly and discussed in a class in order that all learners also aware the mistakes. Giving feedback to 
participant’s performance is a must to do. Not only does participants’ English competence need to be discussed, 
but also other aspects in term of public speaking need to be evaluated, such as facial expression, eye contact, 
gesture, standing position, and voice rate.
Conclusion 
The triple coaching method is one of the business class teaching methods proposed and designed by 
Bright Institute to meet the need of the learners and to improve their English competency. By doing such a 
method in an order and simultaneously, the learners can achieve the skills of business people need stated by 
Mark Ellis and Christine Johnson above particularly the skills of confidence and speaking fluency, sufficient 
language accuracy, and awareness of appropriate language and behavior.  
Suggestion 
Since Bright institute has implemented this method for around five years, they should conduct the 
research to see the effectiveness of the method and gather empiric data for its evaluation. In addition, Bright 
institute should involve the instructors to discuss the materials needed for the sake of learners’ improvement.  
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